Teaching T1
A Forum for discussion and tips for advancing
teaching and learning at Mona

Incorporate motivational strategies into
your teaching

What is Motivation? -

‘There is much evidence to support the notion that motivation is
a ‘prerequisite for learning. Mayer (2011) points out that
“motivation is an internal state that initiates and maintains goal
directed behaviour” (p.39). When we talk about motivation in
relation to our students, we are really concerned about the
internal state of our students. We are concerned about them
possessing that ability to engage in goal directed behaviour.
Motivation activates behaviour and the motivated student will
usually work hard to make sense of the subject matter content
and to demonstrate thoroughgomg understandmg of the
‘material.

Deep learning is about the student making certain decisions to
learn in meaningful ways. It does not occur in a vacuum.
Highly motivated students will decide to make the effort to
learn. However, the commitment of'you, the classroom teacher
to motivate students in - your classroom could make a

dlfference in fact, it is very 1mportant

What motlvatlonal strategles do you lncorporate in your
teachmg"

. .

Motivation based on knowledge of students

Getting to- know your students is very important in any
classroom. The psycho social environment of a classroom will
promote learning ‘when students feel safe and are supported to
learn. So, getting to know your students should be one of the
ways you seek to demonstrate to them how interested you are
in their wellbeing and welfare.” Further, as you interact with
your students, display °strong faith in their abilities. Your
personal interest in them will inspire their personal loyalty to
you. . .

Do you consider the entry characteristics of your students?
Considering the entry characteristics is a really'good place to
begin as you think ahout introducing strategies to motivate
the learners in your classes. Think about ways in which you
can adapt the instructional ‘strategies to respond to the
learning needs of these students.- When an effort is made to
reach the learner, where he or she is, it is usually appreciated
and the student is inspired to work hard and learn.
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9 Special boints o_f interest: )

o The Teaching Tips Newsletter is a
publication of the Centre for Excellence in = *
Teaching and Learning (CETL) at the UWI,
Mona

. The Newsletter is published once per month
and provides tips.for improving teaching and

¥ learning in higher education. It is available

online (http://myspot.mona.uwi.edu/CETL/) as

well as in the office of the CETL.

B If you have an area that you would like us to
explore in this newsletter, do not hesitate to

3 contact us at the CETL. .

Motivation based on students’ interest in the subject

Help your students to understand ‘the relevance of the
content you are teaching to their lives and to their
career goals etc. In fact, many students need help in

¥ understanding how "some of the content they are

learning will relate to the world they are being

i prepared to enter. When you providé motivational

strategies based on your students.interests, they are

¥ more likely to work harder

Students| Who are 1ntr1ns1ca1Ly motlvated w111
definitely work hard andfind. fulfillment from tasks

i that they do in pursuit of their larger goals. This kind

of motivation will be related to the processes of the

b brain and thus, personal effort on-the part of the

learner. Successful execution of the task based on

H personal effort is a powerful emotional force and will

inspire intensity on the part of the learner.

Motivation is usually intensified when a student is
able to declare unequivocally “I did it myself.”
Therefore, it is important to create activities that allow
students to find information, organise it in meaningful

M ways and use it. Motivated students work hard to
¥ understand course' content, they. are  persistent and

certainly their efforts are characterized by intensity.

Motivatidn based on your passion'and ability to

inspire

When' presenting, deliver with energy and much
enthusiasm. When you demonstrate vigour and vitality
in your teaching, students will notice your passion,

i this is one way by which you will be able to motivate

your students:
Motivation based on goals:

It is very important that you set realistic performance
goals and always encourage students to work on
achieving these goals. Indicate the pathway to success
in your course'and challenge your students to set their
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wn reasonable performance goals. You might even think
| about establishing a learning contract between your student
| and you, the teacher. They work hard to learn when there i
! conviction that hard work will pay off. If they attribute

uccess to their effort, they will work hard. If they believe
| effort trumps ability then, they usually will be prepared to pu
{out the effort however, if success is understood to be the
| result of ab111ty and the: student thinks he or she does no

ossess the ability, the student. will not work hard since
effort won’t make a difference.

i In the quest to help students achieve their learning goals and
| to demonstrate the value of effort, you can design
ssignments that call for the expending of great effort. These
ssignments ‘should have grading ‘schemes ‘that clearly
| indicate that effort will be rewarded. In this way, you migh
| be able to communicate to the students the value of effort
ver ability. There is also the opportunity to develop goals
| that are focused on mastery in various ways and at the same
ime communicate the likelihood of success in clear and
| unequivocal ways. In fact, you can establish a partnership
| with your students, for instance, with the use of a learning
| contract., This would indicate in' a very -strong way, you
| belief in their ability to learn and your avallablhty to assist
| them in thelr quest to learn

Motivation based on feedback

| Seek always to offer praise and constructive criticism as you
| interact with your students. When- there is need to make
| negative comments, please ensure that this is done  in
elation to student performances and not the performer. In
act, when 'offering feedback on students work, special caré
{ should be taken to ensure that it is done in nonjudgmenta
ways. : Always look for opportunities to communicate way.
| by which improvements might be ‘done to advance the
 students and avoid any action that could be seen as d1V1d1ng
| students into sheep and goats.

| Motivation based on social partnersth

: Mayer makes the point that “students work harder to learn
when they view the insfructor as a social partner” (p. 41)
i This understanding is related to ‘what.we know about socia

gency theory. There “is research that supports thi
| perspective. In fact, the research suggests that when

nstructors are conversational, less formal and willing to
| reveal some personal information to their students, a sense o
| partnership is created and this becomes a motivational force
{ that promotes learning. .

Mayer, R. E. (2011). Applying the science of learmng Boston: Péarson.”

Metacogmtlon and Self-Regulation

i Metacognition and self-regulation are important buzzword
| in . teaching and learning .in higher education today. We
| desperately want our students to become self-regulated

e e e
learners and we will have to help them. to develop the
facility of paying attention to what they are learning, how
they are learning and how they know they have learned.
The self-regulated - learning cycle (Zimmerman, 2001)
offers some help

‘what one knows and doesn’t know - promoting a
- student’s ability to self-monitor levels of understanding
and predict how well (s) he will do on a particular task.

g
Self-regulation - students monitoring their own:
comprehension and assessing their own ablhtles
without teacher help :

% . Metacogmtlon - 11terally “beyond knowmg knowing
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Zimmerman, B, J. (2001)
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Check out our publications at: . i

E

myspot.mona.uwi.edu/cetl/publications {

which features our monthly Teaching Tips,
The Mona Teacher, the Assessment Handbook and other
resources.

Twitter: cetluwimona Blog: http://cetimona.blogspot.com/

=

‘mail: cetl@uwimona.edu.jm Facebook: www.facebook.com/cetlmona

Contact: 935-8341 extn 2341, 2730
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