


sleep problems, hyperarousal (may look like restlessness
hyperactivity); some body regulation functlons . =2
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Differences — acuteness, duration,
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Gives an allows to reconstruct
an event holistically — anekall three levels affected
by trauma, th enhaﬂcm sense of mtact self
that is always affectedb ,f_ juma
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space for the expression of feelings _
that may be too overwhelmlng to express dlrectly
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and verbaIIy / = —

 Playis - and t“msg ves childre'_r_i more
contrQL muwhat how much} at what pace is

j;ﬁ‘Shﬁt from freeze -> f/gh
*  faint into developmentgli
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Children under 11 lack abstract reasbning

« Older children, with intact abstract reasoning,

may still be Iackmg vocalulary that woutd match
rlchness of thelr emQttonaI' .

specn‘ffally expresswe \ ._
regress following traum Z eadmg to Iong term =
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- children because of |

» The latter is argued ingsQue gar statmg that
~ trauma in children’is FEa}Mg faster ¢ %
children are. more yg/li ‘ea,dults because s
of still fluid stages of therr fopi s
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* We are socially embedded o

+ Weare goal-oriefited > Fhy - *

« All behawor IS purposefu ar oci
context - ¥

i "WeJar‘e guided by a ~

;.: “In our goal-oriented mpyveme] W~-seek sense of
completeness = 4 Sl

* We are subJectlve an
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* Life presents only such problems as reqwre ablhty
to cooperate for,thelr soFaglon

* There are three challeng
work;a challenge of loveyap
fellgwshlo/frlendshlp aeh of these problems,

dcé‘n only be solved cogperativgly, and each should
~ “~ be solved by each healthype b S '

* One’s ability to “see
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Life Style is not a behavior. It is a set of convictions about :
oneself and one’s world, a biaged apperception,-a - ‘
subjective interpretation of orf\a-l\f inrelation to lite, and is .

the framework within which we:j.
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- -a)interpret experience {iife

_ kf*;B)control experience, . ' LR S
#  ¢) predict experience (Woye | ot ;
~~  expectations)

.

= 33

?
O

£ jis .

In this‘wa =
- aunifying asg b



slels . .= The world IS .
................. Wor{d ﬁff)ects,,,
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Another way of stating the a
~ How do |, seeing myself as
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| ‘*«f* Sk|I|s are paralyzed
. More distress is trigg

* A sense of belonging (whether with a nuclear
family unit or with humankmd) IS often shattered

* Hope s damageﬂ 7 1‘_: |

* Old skills are’'no Ionger, A ing and.their socially.
sarlctte:ned worth is comprémised -

ltscouragement |smcreased g 1 e

~decline in self-worth. .

* Movement towarose
arrested
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* Trauma to a sense of belongingness can only
be healed through restm,ung a sense ef '

belonglngness

» Cure can only come theo!
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| feel secure, | can make friends €=> | feel insecure, isolated)

| feel competent ang,sélf—re!jant’{ag | feel inadequate and .
dependent = A = :
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Child’s belief

| only count when
I’'m being noticed

My strength is in
showing you that
you can’t make
me and you can’t
stop me.

| knew you were
against me. No
one really likes
me. I'll show you
how it feels.

| can’t do anything

right so | won’t
try. If Idon’t try,
my failures won’t

be so obvious.

Child feels

insecure
alienated

inadequate,
dependent others
are
in control

insignificant

inferior
useless
hopeless

Child’s negative
goal

ATTENTION

REVENGE
get back
get even

AVOIDANCE

display of
inadequacy

-~
[

‘ I‘(urs’ S

of MlébehaV|6r

Adult feels

irritated
annoyed

angry
challenged

hurt or wants
to punish

despair
| give up.
hopeless

«, -“"7"

Adult’s impulse

REMIND
What, again?

FIGHT
| insist that you
do as | say.

PUNISH
How could you
do this to me?

us? them?
I’ll teach you a
lesson.

GIVE UP

It’s no use.

A~

hrt-Ran e Goals

Child’s response [ ==

to correction

“temporarily”

stops

misbehavior
intensifies

wants to get
even,
makes self
disliked

passive,
no change,

more hopeless,

displays
inadequacy
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Constructive AIternatlves Child’s belief Ch||d feels Chlld’s posmve s
w’ - -
se«.—

Replace negative attention with
CONNECT positive attention. Plan activities | belong. secure COOPERATION
together. Don’t ignore the child;
ignore the misbehavior. Teach self-
sufficiency.
Don’t try to win. Give opportunity
CAPABLE and choices so child can display | can do it. competent
power constructively. self-control
Maintain friendly attitude.
Avoid anger and hurt feelings. -
Maintain, appreciation in | matter. | can significant CONTRIBUTION
relationship. Offer chances to help. make a valuable ;
Seek support and help in identifying difference.
positives.
(Don’t give up.)
Notice only strengths and ignore the
COURAGE negative. Set up steady exposure to | can handle hopeful
manageable tasks that have a what comes. willing to try
guarantee of success.
No criticism.

SELF-RELIANCE =

RESILIENCY




There is in the life of a child an importaht
phenomenon wh»eh shovhvery cIearIy the

‘_ approaches a
game, hls ch0|ce and them partance WhICh he

pLac:es upon it, that md'cates
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All these phases take e
egalitarian, and rel =
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. Tracklng, restating content, reflecting feellngs makmg
tentatlve hypot S, encomgmg, actlvely*and

limits

S Cthce;@f toys will reflecti—" he f ‘
: and*pfenuful media for chi daren to communlcate thelr

2 *-égc)als priorities, worries, |stor|e and dynamlcs of the
2+ process == J

— '
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;3_';_' Egalitarian relationships ireg *"""_as |mportant
. . ‘ | | j..:';f .. e = =
* Result — stabilizationyBate L =
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» using toys and active play to examine family =~ —~
atmosphere, famlly constellation, goals of Chlld S

behavior, ch|Id sJE'arIy Recol]&:'pns e -o

Ihjs"\NIH result in basic hy|c5 )
-,,??g,,,.d_-lfestyle (convictions abc
= and should nots, and w
~  dealing with the world.

Following parent/care ~
trauma processing and r§u1t)
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* Through play and actlve | -o metaphors child

_ is practicing new behawi to solidify cognitive,
== aItvéudmaI and percep’ﬂ . I changes that would

gd ~allow for generalizatiog of : th
Parents learn new skills

~_encourage and maintdn,
; or oth ‘ <=
“behavior and child's:gfouf
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Child’s belief

| only count when
I’m being noticed

My strength is in
showing you that

.= | you can’t make me

and you can’t stop
me.

| knew you were
against me. No

one really likes me.

I'll show you how
it feels.

| can’t do anything

right so | won’t try.

If I don’t try, my
failures won’t be
so obvious.

Child feels Child’s

useless/misdirected

goal
insecure ATTENTION
alienated

inadequate,
dependent
others are
in control

REVENGE
get back
get even

insignificant

inferior

useless
hopeless
defeat

AVOIDANCE

display of inadequacy,

Play themes and
patterns

Play activities to
assure others’
attention (playing a
movie star)

Role of a
commander of an
army or boss or a

school principal

Breaking toys,
beating dolls

May not risk
joining in play,
appears evading

group games

Corrective play to increase
useful behavior

Create a play in which a child
would receive attention for doing
something useful , or would be
assigned a role that is fulfilled

without getting personal attention e

at all

Reframe this as a preparation for
success for the betterment of the
others; create a task for a
cooperation; create opportunity
for nurturing roles in play

Reframe this as one’s curiosity
about how things are made. Give
a task aimed at attaining
significance by successful and
useful assembling/disassembling

Giving a task of being in charge;
plan small tasks — setup for
success
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We are always a part of a process - partners in -
healing, encouraging throggh difficulties and

celebrating suecesses:

* We can get traumatlzgd anc _
the prﬁcess e

» When a therapy does work, it is never
b @because a client does goatswopK, b Atbecause a

| theraplst is discourag e e
* Our goals for a client/ _F :
“aligned or collided', i

* Know thyself before eother
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